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This document presents a description and evaluation 
of the Comprehensive Hearing Impaired Eeception Program {CHIEP) . This 
program was designed to improve effective communication skills for 
hearing handicapped students whose native language was not English, 
and whose language deficiencies prevented them from affective 
participation in the learning process* A total of 47 students^ all of 
Hispanic background participated in the program. The program 
supplemented the regular services provided in resource rooms and in a 
work-study program for the hard of hearing in several schools. In the 
resource rooms^ handicapped students received supportive services for 
part of the school day/ and the remainder of their time was spent in 
regular classes. The program consisted of individual and small group 
language lessons conducted for at least 40 minutes daily* The 
evaluation included pre- and post testing with the newly prepared 
Eating Scale of Pupils » Ability to Speak English and the Eating Scale 
of Pupils" Ability to Speak Spanish tests* Although the results did 
not reveal significant changes^ the program served a target 
population in need of its services* As an adjunct to the resource 
room program, the program appears limited to the extent to which it 
went beyond the scope of the services already provided, 
(Author/AH) 
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OOMPREHMSIVl HIARING IMPAIRED RIOIPTION PROGRAM 



Ohapter li THE PROGRAM 

Thm Comprehensive Hearing Impaired Reception Program (OHTHP) 
was deBlgned to improve effactlvi communication slcllls for 65 
hearing handicapped studente whose native language wae other than 
^glishj and whose language deflclanoies prevented them from 
effective partlQipatlon in the learning process. Through Individual 
and small group language lessons conducted for at laaet 40 minutes 
dally, the students were to improve their oral and receptive 
language abilities* A teacher-coordinator, two teachers, and 
four paraprof essional educational assistants were to . be assigned 
to the program* Students were to be selected on the basis of their 
hearing handicap and their foreign language background ; school 
personnel and parents were to participate in the selection process* 

A total of 4? eligible studentSi, all of Hiipanic background, were 
identified* Ihe program^ implemented essentially as planned, 
supplemented the services provided in "reeource rooms" and in a 
work-study program for the hard -of -hearing in several schools* 
In these resource roome^ handicapped studentH received eupportive 
eervlces for part of the echool dayi the remainder of their time 
wae spent in regular claesee, Ohlldren served in the reeource 
rooms received such help so that they could benefit more substantially 
from classroom Instruction and participate in class activities, ^ 
Children served additionally by^ this present program were deemed 
to need extra help because of their non^BngUsh language 
background. It should be noted that children with hearing handicaps 
have difficulty with language development; the combination of the 
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hearing handicap and the need to function in two languages can 
causs severe language deficiencies. 

Most students were bused to echools with resource rooms from 
their homesi in some casaa, they attended their neighborhood 
BGhool, received itinerant help, and perlcdlcally were brought 
by their parents for extra lip reading instruction to other 
locations. Personnel in this program worked both in the students * 
home schools and in the schools with resource rooms* 

One staff members a paraprof esslonalj was assigned to a work- 
study program serving non*Bigllsh speaking hard«of -hearing young 
adults* Many of these people had recently arrived in this 
country with little or no previous formal schooling; the hearing 
of some hads upon their arrival, been greatly Improved by proper 
equipment, 

Two of the program staff members were assigned to single 
locations; the others traveled to two, threes or four locations 
on regular schedulee* It was not deemed advisable to spread the 
services beyond the limits of reasonable geographic traveling 
distances and stops for staff members. 

The program -s teacher*ooordinator had had advanced training 
for, and experience with hearing handicapped children, having 
previously served as a resource room teacherp She spoke 
Spanish fluently, as did the teachers and paraprof esslonals 
■who servefl In the program, 

A nuBber of administrative dlffioultlea prevented the program 
from starting on time, and, In May, one of the paraprof easionals 
left without notice. However, despite these difficulties, by 
March 24, 1975, instriictlon had begun on a dally basla, and 
continued through the end of the school year In all but two of 
the 14 program Bites. 5 '■ ' 
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' Ohapter II ^ SVALUATIVl PROGlDtJRES 

The evaluatdon objective, as stated In the evaluation design 
prepared by the Office of Bducational JSvlauationj wae 

to determine the extent to which the participants 
have demonstrated statistically significant 
ImprDvement in their ability to speak Sigllsh and 
Spanish* 

The newly prepared Rating Scale of Pupils ' Ability to 
Speak ^Klish and the Rating Scale of fuplls ' Ability to Speak 
Spanish was to be administered on a pre- and posttest basis 
to all participants* Bie median test for correlated sa&iples 
was to be used to determine the statistical Blgnlficanoe of 
aifferenoes between pre* and post-ratings. 

The Rating Scale of Pupils* Ability to Speak :aisllsh was 
administered to students in the prograiii during the weeks of 
April 7 « 11, 1975 and June 5 - 9, 1975. 

The release of the newly -prepared Scnle in opanisii, howftver, 
which had not yut oocurred. at the ti_e tiie evaluatlnn design was 
prepared J was subseauently cancelled, and, correspondingly i It 
was necessary to cancel that aspect of the evaluation study as 
well. 

The median test was carried out as planned, and the results 
presented in Ohapterillof this report, 
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In ■addition to the test analysis, the evaluatof was dlreoted 
to determlna the extent to whloh the program was Implemented as 
proposed. The evaluator visited each staff member at work (with 
the exception of the person who left before a visit oould be 
scheduled)^ and return visits were made to three program sites. 
InBtruotlonal sessions were observedi teachers, paraprofesslonals, 
and school staff niembers who worked with the program staff were 
interviewed* The evaluator participated In a staff workshop, 
conferred frequently with the projeot coordinator, observed euper- 
vlsory meetings of the latter with staff members, and observed 
a conference between a etaff member and a parent. 
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Gliapitar III- IHl FINDINGS 

In this section, the results of the analysis of pre* and post- 
teete on the Rating Scale of Pupils ' Ability to Speak Bagllsh , 
and Information derived from observations and interviews are 
presented* 

Analysis of Test teta 

Although a total of 47 students were Identified for program 
participation, only 34 complete sets of pre- and posttest scores 
were available for analysis. Of the 13 students with missing 
scores, five were absent from the posttest, four were discharged 
before completion of the program, and four were absent from school 
for extended periods, or. In the case of the work-study students, 
out of school for temporary employments 

The distribution of test scores on the Rating Scale of Puyill 
Ability to Speak Bagllsh is presented In Table 1, The aeore 
Interval 10 « 14 has been broken down to present the scores 
above and below the median (12*5) of the total set of scQres, 
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Table 1 

freqaency Distribution of Pre- and Postteat Scores 
Scores on Hating Scale of Pupils' Ability to Speak 

Bigllsh 



Scores 


Pretest 


Posttest 


Total 


0 


8 


6 


14 


1-4 


3 


3 


6 


5-9 


5 


3 


8 


10 - 12.5 


3 


5 


8 


12.5 - 14 




a 


6 


15 - 19 


9 


11 


SO 


20 - 24 


3 


4 


7 


25 - 29 


1 


2 


3 


Total 


36 


36 


72 



A median test for correlated samplei was applied to the data, 
as planned, to determine whether there was a significant change 
between pre- and posttest scores. This test involves determining, 
the common median of the pre- and posttest scores, determining how 
many individuals who scored below the median on the pretest scored 
above this point on the posttest (positive changes) and how many 
who had scored above the median on the pretest scored below it on 
the posttest (negative changes). A ohl square test of the algnlficanoe 
of the difference between proportions Is then applied, using 
the formula below, with Yates' correotlon (Oullford, 1965, p. 242). 

,y 2 _ ((b - c) - if 
— —————— 

' b + o 

where b Is the number of positive changsB and o is the number of 
negative changes. 
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The Gommon median for the 34 students tested was 12.5. On 
the preteetj 16 students acored above the medlani on the retest, 18 
scored above the median (two positive changes)^ No negative changea 
from above to below the median were recorded. Of course^ for the 
present analysis, the number of changee was too small to permit 
statistical inferenoe* However, the analysis Is presented for 
Illustration, 



A CM. Square of .5 would not be significant were there enough 
change scores to permit this Inference. It should be noted that 
the median test involves only those change scores with regard to 
crosElng the common median; however, of the 34 students j 16 (47*1^) 
made actual ImprovementB In their test scores; six of these were 
improvements of five points or more. 

Observation of the Qn-golng Program 

At each of the elementary program sites visited, the program 
staff member was observed giving language development lessons to 
students on an Individual or small group basis, or helping the 
children with their classroom assignments, using school textbooks, 
workbooks, special bilingual materials or pictorial materials obtained 
under this program. Ohildren worked on opposltes (large-Sfflall, up- 
down), sentence patterns (today Is..., yesterday was..., tomorrow 
will be,..), construoting sen'iences (I eat an apple, the boy is 
riding a bicycle), etc. In one school one boy v/orked with the 
male paraprof esslonal In setting up an electrical circuit, with 
battery, wires, bell, and other equlpmenti then language patterns 
(battery-batteries, baby-bables) were developed and reinforced. 




((2 - 0) - 1)2 
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-The student then explained the worklnge of the circuit to the 
visiting program coordinator and evaluator with great pride and 
enthusiasm^ and in some detail^ despite his speech and language 
difficulties* m another location, the teacher played chess with 
one child and then with another, stimulating language interaction 
aaong three children present* Another teacher worked on reading 
comprehension V7lth a boy who did not know the word "grass" or the 
concept of "shade," but who was eager to learn. 

The students seemed highly motivated and responsive, and 
intensely Involved in the learning situation. Often, they seemed 
reluctant to leave their classes for this special instruction, and 
then reluctant to go back to their classes* They seemed, for the 
most part, Spanish-dominant, although deficient In the development 
of both languages* Frequently, the teacher was able to develop 
comprehension by comnunloatlng in Spanlshj the use of the two 
languages In instruction appeared highly effective* 

The program coordinator was very knowledgable, oapable, 
conscientious, and flexible. Teachers and paraprof esslonals 
appeared to be Intansely Involved with their work with the students* 

In most locatlone the facilities used were adequate for 
individual Instruction, although soma were tiny, closet-like 
basement rooms, which had to be shared with the regular teacher. 
One teachar worked with her students In a basement lunchroom; noise 
directly outside and within the lunchroom seemed distracting to the , 
evaluator but did not appear to disturb the children* The rooms 
were all attractively decorated with stimulating and useful materlale 
and with student work; other materials were observed stored for 
easy access and in use, 
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Records were kept by the resource rooiD taacher regarding the 
students' hearlag capacities and corrective services. It seemed 
that the children's hearing aids were frequently In disrepair, 
that parents were difficult to contact and to motivate to make the 
oomplex arrangements for medical diagnosis , correction, and 
adjustment. 

In the work-study program, the paraprof esslonal was assigned 
to help the regular teacher who was also bilingual. Students were 
taught to travel Independently and were given instruction on 
various aspects of employment and careers, as well as fundamental 
iSnglish as a Second Language and aoademic Instruction. Some 
students could not tell time, others were just learnln- to read, 
and all were In need of speech trHlnlng. Here, too, utudents were 
hl-hly motivated atid eager to learn, rresslng even the evaluator 
into service to listen to them read or to serve as a speech model. 
During one of the evaluator' a visits, the teacher was adminlsterlns 
the mandated City -wide SSL tests to Individuals; the testing took 
much more time than expected, and the students who were waiting 
did little other than wait. The room used was relatively barren 
of stimulating materials, although there were some materials In a 
closet. During another visit, a lesson was presented to the 
total group which seemed to be directed toward the needs of only 
ohej of the students, - 

The evaluator participated In a workshop for staff -^meobers 
conducted by the project coordinator at prograiii headquarters. A 
bilingual' school social worker vrho deals with handicapped children 
spoke, dlsbussing the Initiation and conduct of parent conferences 
(use very "plain" Spanlshi use repetition; ,;';lve parents your 
phone number; be positive). She also discussed the psycholoGical 



-10- 



09-58613 



difficulties of handicapped children In families struggling with 
eoonomlo and linguistic hardships, and emphasized the need for 
parents to reoosalze, understand, and deal effectively with their 
children's needs and abilities. 

Discussion arose regarding home visits, which were strongly 
reoommended by the spe^eri the need for coordination with both 
classroom teachers and parints was further dlscusaed by the 
group. The staff members Indioated that they were somewhat limited 
In what they could initiate by the routines of the resource room 
teachers and by some of the schoolrf restrictions, 

ji sous s Ion of the gindlhgs 

The program, then. Indeed, served the needs of the population 
of the population for which It was intended. As an adjunct to the 
resource room program, however. It appeared somewhat limited In the 
extent to which It went beyond the scope of the •services already 
provided. Pulling a child out of his regular class for two 
periods dally rather than one may not be the best approach for 
the child. The resource room already represents a compromise 
between special education classes and regular class instruction for 
participating youngsters; it has some of the drawbaoks of all such 
compromises. The child who Is pulled out of his regular class for 
special lessonB cilsses some work while he is gonai it may be hard 
for him to know whether he misunderBtands subsequent Instruction 
because he was "absent," or because of his hearing handicap, or 
because of perceived lack of ability. Moreover, since the 
student is bused to a school with a resource room, he has to make, 
•and keep, friendehips in both locations. Such social relatlonshlpB 
are especially difficult for handicapped children to maintain, and 
important for their development. A different approach seems necessary 

. . ' 13 ■ . ^^^^^ 
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Chapter IVi SUKKiRY OF PINDINGS, OONOLUSIONS, AND HI. ^> JdMDATIOilS 

Kie Oomprehenslve Hearing Impaired Reception Program served 
47 hard-of-hearing Hlspanio students from poverty areas ^ aupple- 
mantlng the aervlcea provided In resource rooms and In a work- 
study program for the hard-of-hearing in several schools* Individual 
and small-group language lassons were conducted* 

Students were tested on a pre- and posttest basis on the 
Rating Scale of Pupils ^ Ability to Speak ^gllsh t and the data 
analyzed J using a median test for correlated samples* Although 
the results did not reveal significant changes, the program served 
a target population in need of Its eervlces, and had potential for 
slgnlf leant effectBp 

RecQmmendations 

The program should be refunded, with modifications. The activities 
of the bilingual personnel assigned to supplement the services of the 
resource room personnel should not nepesBarlly parallel their 
routines, but, where indicated, staff members should work as a team, 
carrying out oomplementary functions * For instance, alnce the more 
the resource room teacher knows about the child's functioning in 
school, at home, and at play, the program staff member can, as a 
regular part of his or her duties, spend time obeerving the Ghild 
in his own classroom, visiting hitd at home, and working not only 
with the handicapped child, but with invited friends as well. As 
a bilingual person, the program staff member can best Qommunlcate 
with the parentsi assistance to them 'In understanding and helping 

14 
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their children should have positive results, spending time with 
the children individually. In their claBsrooms, and in their homes, 
may have additional benefits, as well. It Is hard for these 
ohlldren to express themselves; words do not oooe eaBlly In either 
language and their speech Is often dlffloult to understand. If the 
bilingual staff member Is familiar with a setting and with the people 
in It, the child can more easily relate an event. This type of 
language expression can be most beneficial to the child. This 
recommended approach, It is believed, should serve to help the 
student more adeq.ua-tely in aoademic areas as well as in social 
and psychological areas as well. 

Assistance might be given to the personnel In the work-study 
program In curriculum and In small group and Individualized 
learning technlq.ues. 
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Qomrihenaii^a Hearinji Inpaired 
leceptioii ?ro-jrn:! 
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Use Table 30C. for nom referencid achiivem^^ ' ' 

30C. Standardizid Test Eiiults 

In the table below, enter the requfisted information about thi teste Uied to ivaluflte the iffictiviness of 
fflajor projecE components/activitias in ichieving disirsd objecEivis, Before corapieting this forni, read all 
footnotis. Attach additional sheets if necesiary, 



GooiponanE 
Code 



btivit} 
Code 



2' 



of 



Tist 



Forin 



Ere Post 



ipilk 
1974 



_ Level 



Pre Poit 



Total 

m2/ 



46 



Croup 



61 



Numbir 
Tiitid 



Score 



Pretist 



Date 



V?5 



Miin 



PoiCtest 



Data hm 



6/7i 



w 



Statistical 
Data 



festF 



msdi 
for 



an .5 



iiitir 



n.s, 



1/ Identify Tgit Used and Year of Publication (MAT=58; CAT-TOj etc) IJ Test statistic (e.g., t; F; X^). 

J/ Total nifflber of participants -in the activity 8/ Obtained valua 

3/ Identify the participants by ipecific grade level (e.g., grade 3j |/ Specify livel of statistical ii|nificince 

gradi 5), Where ieveril gradfis are eonibinedj enter the .last two digits obtained (e.g,, pCM] p<iOi)» 
. . of the CQDiponent code, 

4/ Total nufflber of participants included in the pre' and post test eil- 
culatlonSi' 

|/ 1 -- irade iquivalsnt; 2 = percintili rank; 3 = Z Score; k = Standard 

score (publisher's); 5 = stanlne; 6 = raw score; 7 ' other, 
6/ S.D. - Standard Deviation 
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Ooaprehsiisl?! Heiriiw ImRiired'^ ' • 
OFFICE OF EDUCATIQK/^l EVi\iDATlON - DATA 1031 FOjH . . HacettiOD fre-'-taifl 
(aEcach torn, iten; MO)" "Function # 09^13. Title" I ,5*01-58613'' 'V: 

In thii table eritir all sataxoss infemation, Bitwsen MIR| itini i?3Q and, this fori, all particlpinti 
in each letivlty mH bi icceunEid fori Tha eoopenent and activity codes used in cppletion of itia ^30 
Bhould bs uiad hire so that ths.tws tablas aateh, Sie definitiona below cable for further instructions, 



CeDpeneaC 
Codg 


Aeclviey 
Coda 


(1) 
Group 
I.D, 


Teit 
Uaed. 


^ (3) 
Totil 
N 


(4) 

Taitid/ 


< 

Partlc 
Kot 1 

An E 1 i 

H 


:3) 

.Ipanti 
'Sited/ 

1 ^ 


Aeaauns way SCUQellLa WStB nOC [ClCi 

tested, were not insl^iad 


M| QI li 

nugDsr/ 


6 


1 




6 


1 


7 




2 


51 ■ 


Hatin 
Scale 
of 

-Ml 


^6 


36 


■10 




'absent ttm posttsst, iUniis 


■ .4 ■ 


dlioharged 


''2 ' 




















Abill 
to Sp 


Ilk 








absint 'for ixtindid period 




out of ichool on mik 


2 















































































































(1) Identify the partifiipanti by ipicific grade level (e.g,, gride 3, |radi 9), Where siveral grsdei iri esablail, 

enter thi last two digits of the conponent eodi, ■ . _ 

(2) Identify the teit used and year of publieation (MAWQ, SDAT-7ft, ite.)* , > ' 

(3) Nusiber sf participants in the activity, 

(4) NuBibeF of participanti included in Chi pri and posttest caleulltlona feund on iten^30, 
(3) Kuober and percent of wrtlelpanti not tea ted mil at not analyzed on iten#30, 

(5) Specify all feaions iihy students were not leeted and/or analysed, For each reason spicified, prevldi i lepiriti 

sunbir count, If any furthir docufflantatien Is ivallibla, please attieh: to thli fori, If futChiE ipiei li ■ 
Aeidid to apiclfy and es^laln daca lois, attach additional piges to this fom. 



